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This quantitative study examined the alignment 

of instructional materials and its relationship 

with pupil engagement among Grade 6 learners 

at Barbo Elementary School. It aimed to 

determine the level of instructional material 

alignment, the level of pupil engagement, and 

the significance of the relationship between these 

variables. A descriptive-correlational research 

design was employed, involving 31 Grade 6 

students selected through total enumeration 

sampling. Data were collected using a researcher-

made validated questionnaire and analyzed 

using mean and Pearson’s r correlation. The 

findings revealed a high level of instructional 

material alignment across all indicators, 

indicating strong support for the teaching and 

learning process. Pupil engagement was also 

found to be high in the behavioral, emotional, 

and cognitive domains. Furthermore, the results 

showed a low but statistically significant positive 

correlation between instructional material 

alignment and pupil engagement. These findings 

suggest that well-aligned instructional materials 

contribute to enhanced pupil engagement in the 

classroom. 
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INTRODUCTION  
Instructional materials play a vital role in supporting effective teaching 

and learning. When aligned with curriculum standards and learning objectives, 
these materials help learners understand lessons more clearly, remain focused, 
and actively participate in classroom activities. Research has shown that 
curriculum-aligned instructional materials contribute to improved learning 
outcomes, particularly when supported by effective teaching practices 
(EdReports, 2024). 

Across Asia, educational reforms have emphasized strengthening the 
alignment among curriculum, instruction, and assessment. Countries such as 
Japan, South Korea, Malaysia, Indonesia, and Thailand have implemented 
curriculum review and content auditing initiatives to improve instructional 
quality. Despite these efforts, challenges such as limited resources, inadequate 
teacher training, and contextual adaptation continue to affect the effectiveness of 
instructional materials and student engagement (UNESCO & SEAMEO, 2023). 

In the Philippines, the Department of Education promotes the alignment 
of instructional materials with the K–12 and MATATAG curricula. However, 
many public schools continue to rely on teacher-made materials and self-learning 
modules due to delays in textbook distribution (EDCOM II, 2024). While these 
resources demonstrate teacher innovation, concerns remain regarding their 
consistency with intended learning competencies. Well-aligned instructional 
materials are believed to enhance learner engagement by making lessons more 
meaningful, understandable, and relevant (Aquino & Gurat, 2023). 

Given the importance of engagement in learners’ academic success, this 
study examines the relationship between instructional materials alignment and 
pupil engagement among Grade 6 learners at Barbo Elementary School. The 
findings are expected to provide insights for improving instructional resource 
development, teacher practices, and curriculum implementation. 
 
THEORETICAL REVIEW 

Previous literature consistently emphasizes that instructional materials 
play a crucial role in promoting meaningful learning and learner engagement. 
Studies indicate that instructional materials are most effective when they are 
aligned with curriculum standards, learning objectives, and learners’ 
developmental needs (Smithwhite, 2024; Rivet Education, 2024). Well-aligned 
materials help learners understand concepts more easily, reduce cognitive 
overload, and encourage active participation in classroom activities. Conversely, 
misaligned materials may lead to confusion, boredom, and decreased 
engagement (Steiner, 2024; Van Geel et al., 2025). 

Theoretical and empirical studies further highlight that learner 
engagement involves behavioral, emotional, and cognitive dimensions. 
According to Engagement Theory, students become more engaged when 
learning experiences are meaningful, relevant, and connected to their interests 
and real-life contexts (Rachmad, 2022). Research also shows that instructional 
materials that are culturally responsive, differentiated, and appropriate to 
learners’ abilities can enhance motivation and participation (Fernandez, 2020; 
Cempron, 2021). 
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Several studies found a positive relationship between the quality and 
alignment of instructional materials and student engagement. Digital, 
contextualized, and outcomes-based instructional materials were shown to 
improve learners’ motivation, participation, and academic performance 
(Romarate et al., 2023; Gubaton, 2024; Pagutayao & Paglinawan, 2024). However, 
challenges such as inadequate teacher training, resource limitations, and 
mismatches between instructional content and learner needs may reduce the 
effectiveness of instructional materials (Miremba, 2025; Dhakal, 2020). 

Despite extensive research on instructional materials and teaching 
practices, limited studies have specifically examined how instructional material 
alignment influences pupil engagement in elementary school settings. This gap 
highlights the need for further investigation, particularly among Grade 6 
learners, to better understand how alignment contributes to meaningful 
classroom engagement. 
 
METHODOLOGY   

This study employed a quantitative descriptive-correlational research 
design to examine the relationship between instructional material alignment and 
pupil engagement among Grade 6 learners at Barbo Elementary School, Guiuan, 
Eastern Samar. The respondents consisted of 31 Grade 6 pupils selected through 
total enumeration sampling, wherein all enrolled and regularly attending pupils 
were included in the study. Data were collected using a researcher-made, expert-
validated questionnaire composed of two sections: instructional material 
alignment (focusing on lesson objective alignment, clarity, relevance, and 
usefulness of materials) and pupil engagement (covering behavioral, emotional, 
and cognitive dimensions adapted from Fredricks et al., 2004). A 5-point Likert 
scale ranging from Strongly Disagree to Strongly Agree was utilized, with items 
simplified to suit the reading level of Grade 6 learners. Data collection was 
conducted face-to-face in the classroom after securing approval from school 
authorities, informed parental consent, and pupil assent. Ethical principles of 
confidentiality, anonymity, and voluntary participation were strictly observed. 
The collected data were encoded and analyzed using Microsoft Excel. Descriptive 
statistics, particularly mean scores, were used to determine the levels of 
instructional material alignment and pupil engagement, while the Pearson 
Product-Moment Correlation Coefficient (Pearson’s r) was employed to examine 
the relationship between the two variables at a 0.05 level of significance.   
 
RESULTS AND DISCUSSION 
Alignment of Instructional Materials  

The succeeding tables present the level of alignment of the instructional 
materials used in Grade 6 with the intended learning objectives, content and 
curriculum standards, and assessment and learning activities. Each aspect was 
rated by the respondents according to their level of agreement using the provided 
scale. The results are shown in the following tables.  
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Table 1. Level of Alignment of Instructional Materials in Terms of Learning 
Objectives 

Alignment of Instructional Materials Mean Description Interpretation 

Alignment with Learning Objectives    

1. The instructional materials 
used in class clearly show what 
I am expected to learn. 

4.71 
Strongly 
Agree 

Highly 
Aligned 

2. The activities and examples in 
our  

    materials help me understand the 
lesson objectives. 

4.35 
Strongly 
Agree 

Highly 
Aligned 

3. The topics and lessons in the 
materials what the teacher 
discusses. 

4.06 Agree Aligned 

4. The materials guide me toward 
achieving the learning goals of 
each lesson. 

4.42 
Strongly 
Agree 

Highly 
Aligned 

Grand Mean 4.39 
Strongly 
Agree 

Highly 
Aligned 

 
Based on Table 1, the alignment of instructional materials in terms 

learning of objectives was found to be highly aligned, except for the part with 
how the topics and lessons in the materials match what the teacher discusses, 
which gained a mean of 4.06, interpreted as aligned. In general, the instructional 
materials used among Grade 6 learners of Barbo Elementary School often match 
the intended learning objectives, as shown by the overall mean of 4.39, which 
falls under highly aligned in this indicator.  
 

Table 2. Level of Alignment of Instructional Materials with Content and 
Curriculum Standards 

Alignment of Instructional Materials Mean Description Interpretation 

Alignment with Content and 
Curriculum Standards 

   

1. The lessons in our materials 
follow what is taught in our 
grade level. 

4.23 
Strongly 
Agree 

Highly 
Aligned 

2. The content in the materials 
supports the competencies listed 
in our subject. 

4.35 
Strongly 
Agree 

Highly 
Aligned 

3. The information and examples in 
the  

     materials are relevant to what we 
study in class. 

4.39 
Strongly 
Agree 

Highly 
Aligned 

4. The materials are accurate and 
appropriate for my level of 
understanding. 

4.35 
Strongly 
Agree 

Highly 
Aligned 
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Grand Mean 4.33 
Strongly 
Agree 

Highly 
Aligned 

 
As shown in Table 2, the alignment of instructional materials with content 

and curriculum standards consistently fared highly aligned in all items under 
this indicator. The item with the highest mean is the item that says “The materials 
are accurate and appropriate for their level of understanding”, while the lowest 
mean is on how “The content in the materials supports the competencies listed 
in their subject”. Although this item received the lowest score, it still falls within 
the “highly aligned” range, indicating that there are no major issues in this 
aspect. This suggests that the instructional materials consistently meet 
curriculum standards and effectively contribute to achieving the intended 
learning outcomes. 

 
Table 3. Level of Alignment of Instructional Materials with Assessment and 

Learning Activities 
Alignment of Instructional Materials Mean Description Interpretation 
Alignment with Assessment and 
Learning Activities 

   

1. The exercises and activities in 
our materials help me prepare 
for quizzes and tests. 

 

4.55 
Strongly 
Agree 

Highly 
Aligned 

2. The performance tasks or 
projects match what is being 
taught in the lessons. 

4.19 Agree Aligned 

3. The questions and tasks in the 
materials help me think and 
apply what I learned. 

4.29 
Strongly 
Agree 

Highly 
Aligned 

4. The materials help me review and 
assess my own learning progress. 

4.06 Agree Aligned 

Grand Mean 4.27 
Strongly 
Agree 

Highly 
Aligned 

 
 Table 3 presents the extent of alignment of instructional materials with 
assessment and learning activities. The results indicate that two items were rated 
as aligned. This suggests that, while the instructional materials generally support 
the assessments and learning activities provided to pupils, certain aspects may 
still require improvement to strengthen the connection between instruction, 
practice, and evaluation. Overall, the computed mean of 4.27 indicated that the 
instructional materials used among Grade 6 learners at Barbo Elementary School 
are highly aligned with assessment and learning activities. This level of 
alignment supports the assessment of the effectiveness of the teaching and 
learning process.  
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Table 4. Summary of the Level of Alignment of Instructional Materials 
Aspects of 
Alignment 

Mean Description Interpretation 

1. Alignment 
with 
Learning 
Objectives 

4.39 
Strongly 
Agree 

Highly Aligned 

2. Alignment 
with  

    Content and 
Curriculum 
Standards 

4.33 
Strongly 
Agree 

Highly Aligned 

3. Alignment 
with  

     Assessment and 
Learning Activities 

4.27 
Strongly 
Agree 

Highly Aligned 

Grand Mean 4.33 
Strongly 
Agree 

Highly Aligned 

  
 As presented in Table 4, the overall extent of alignment of instructional 
materials used among Grade 6 learners at Barbo Elementary School was found 
to be highly aligned, with the overall mean of 4.33. This suggests that the 
instruction is consistently aligned with the intended learning objectives, 
curriculum standards, and assessment tasks. Such alignment indicates that 
teachers are effectively using instructional materials that support organized and 
coherent teaching while reinforcing expected learning outcomes. It also implies 
that classroom materials are well integrated into instruction, ensuring 
consistency among what is taught, practiced, and assessed.  
 
Level of Pupil Engagement  
 This study examined the level of pupil engagement among Grade 6 
learners at Barbo Elementary School in terms of behavioral, emotional, and 
cognitive engagement, as presented in the succeeding tables.  

 
Table 5. Level of Pupil Engagement in terms of Behavioral Engagement 

Pupil Engagement Mean Description Interpretation 

Behavioral Engagement    

1. I listen attentively when 
lessons are  

    being discussed using the 
instructional materials. 

4.42 
Strongly 
Agree 

Highly 
Aligned 

2. I participate actively in class 
activities related to the 
materials. 

4.39 
Strongly 
Agree 

Highly 
Aligned 
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3. I finish all my tasks and 
exercises found in the 
instructional materials 

4.45 
Strongly 
Agree 

Highly 
Aligned 

4. I pay attention and avoid 
distractions when we use the 
materials in class. 

 

4.00 Agree Aligned 

Mean 4.31 
Strongly 
Agree 

Highly 
Engaged 

 
  The results shown in Table 5 reveal that pupil engagement in terms of 
behavioral engagement is generally high, with an overall mean of 4.32. This 
indicates that learners consistently exhibit behaviors associated with active 
participation in classroom activities. The findings suggest that when instructional 
materials are properly aligned with learning objectives, they help maintain 

pupils’ attention and interest, encouraging greater involvement in learning 
tasks. As a result, such alignment fosters a highly engaged classroom 
environment.  
 

Table 6. Level of Pupil Engagement in terms of Emotional Engagement 
Pupil Engagement Mean Description Interpretation 

Emotional Engagement    

1. I enjoy using the instructional 
materials during class 
activities. 

 

4.32 
Strongly 
Agree 

Highly 
Engaged 

  2. I feel excited to learn new lessons 
using the materials. 

4.29 
Strongly 
Agree 

Highly 
Engaged 

2. I feel confident answering or 
performing tasks based on the 
materials. 

4.13 Agree Engaged 

3. I feel that the instructional 
materials  

    make learning more interesting. 
4.29 

Strongly 
Agree 

Highly 
Engaged 

Grand Mean 4.26 
Strongly 
Agree 

Highly 
Engaged 

 
As reflected in Table 6, the level of pupil engagement in terms of emotional 

engagement obtained a total mean of 4.30, interpreted as highly engaged. This 
means that learners consistently show positive feelings toward their learning 
experiences, particularly when instructional materials are aligned with lessons. 
This emotional connection suggests that pupils find enjoyment and satisfaction 
in classroom activities, allowing them to stay motivated and responsive 
throughout the learning process. 
 

Table 7. Level of Pupil Engagement in terms of Cognitive Engagement 
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Pupil Engagement Mean Description Interpretation 

Cognitive Engagement    

1. I try to find ways to 
understand difficult parts of 
the materials. 

4.16 Agree Engaged 

2. I think deeply about the 
lessons  

    presented in the materials. 
4.45 

Strongly 
Agree 

Highly 
Engaged 

3. I connect what I learn from the 
materials to real-life situations. 

4.03 Agree Engaged 

4. I review the materials even 
outside class to understand the 
lessons better. 

4.45 
Strongly 
Agree 

Highly 
Engaged 

Grand Mean 4.27 
Strongly 
Agree 

Highly 
Engaged 

 
 As shown in Table 7, the level of pupil engagement in terms of cognitive 
engagement has an overall mean of 4.20, described as “often” and interpreted as 
“engaged”. This indicates that learners consistently exhibit positive emotions 
toward their learning experiences, especially when instructional materials are 
well aligned with the lessons. This emotional connection suggests that pupils 
experience enjoyment and satisfaction during classroom activities, which helps 
them remain motivated and actively engaged throughout the learning process. 
  
Table 8. Summary of the Level of Pupil Engagement among Grade 6 learners of 

Barbo Elementary School 
Pupil Engagement Mean Description Interpretation 

1. Behavioral Engagement 4.31 
Strongly 
Agree 

Highly Engaged 

2. Emotional Engagement 4.26 
Strongly 
Agree 

Highly Engaged 

3. Cognitive Engagement 4.27 Agree Engaged 

Grand Mean 4.28 
Strongly 
Agree 

Highly Engaged 

 
Table 8 presents a summary of the level of engagement among Grade 6 

learners of Barbo Elementary School. The data imply that the overall level of 
pupil engagement among Grade 6 learners obtained a total mean of 4.28 which 
is interpreted as highly engaged. Among the three dimensions, behavioral 
engagement obtained the highest mean of 4.31, this shows that   Grade 6 learners 
actively participate and stay attentive whenever materials effectively match with 
lesson objectives. 
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Relationship Between Instructional Material Alignment and Pupil Engagement 
 

Table 9. Relationship Between Instructional Material Alignment and Pupil 
Engagement among Grade 6 learners of Barbo Elementary School during the 

School year 2025-2026 

Variable 1 Variable 2 
Correlation 
Coefficient 

Interpretation 
P-
value 

Interpretation 

Instructional 
Materials 
Alignment 

Pupil 
Engagement 

.369 
Low 
Correlation 

.040 Significant 

 
The table above shows the relationship between instructional materials 

alignment and pupil engagement. This study establishes that there is a significant 
relationship between the two variables presented, the instructional material 
alignment and the pupil engagement. As reflected in the table, the study 
generated an index of correlation at .369 and a p-value  of .040, rejecting the null 
hypothesis stating that there is no significant relationship between the 
instructional material alignment and pupil engagement. 

Thus, the study implies that the more aligned the instructional materials 
are, the more engaged the pupils are, or the less aligned the instructional 
materials are, the more likely the pupils are to exhibit lower engagement in the 
classroom, although the relationship is not strong. Therefore, there is sufficient 
evidence to conclude that Instructional Materials Alignment is positively 
associated with Pupil Engagement among Grade 6 learners. This conclusion 
supports the claim of Smithwhite (2024), who pointed out that appropriate 
alignment of instructional materials greatly impacts the learners’ performance 
positively. Similarly, Lattanze (2025) and Foster (2023) highlighted that aligning 
instructional resources with behavioral, emotional, and cognitive engagement 
factors enhances learner’s motivation and active participation. 
 
CONCLUSIONS AND RECOMMENDATIONS 

The following conclusions were drawn based on the findings revealed in this 
study: 

1. The instructional materials used in Grade 6 manifest an overall highly 
aligned level across all measured indicators. Specifically, the instructional 
materials were found to be highly aligned in terms of learning objectives, 
content, curriculum standards, and assessment and learning activities. This 
indicates that the resources effectively support the teaching-learning 
process.  

2. The Grade 6 pupils demonstrated a highly engaged level across all 
indicators. Specifically, they exhibited highly levels of behavioural, 
emotional, and cognitive engagement, as reflected in their active 
participation, strong motivation, and effective processing and application 
of information in classroom activities.  
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3. The relationship between instructional was found to have a low positive 
but statistically significant correlation. This indicates that although the 
strength of the relationship is modest, higher alignment of instructional 
materials across all indicators is associated with increased levels of pupils’ 
engagement. Consequently, the null hypothesis stating that there is no 
significant relationship between instructional materials alignment and 
pupil engagement was rejected. This finding highlights the importance of 
well-aligned instructional resources in fostering learners’ engagement. 

 
Recommendations 

Based on the conclusions drawn, the researchers present the following 
recommendations: 

1. Grade 6 teachers and curriculum planners should ensure that instructional 
materials are highly aligned across all dimensions including learning 
objectives, content and curriculum standards, and assessment and learning 
activities. Instructional materials should be regularly reviewed, updated, 
and adapted to further enhance alignment and support effective teaching 
and learning.  

2. Teachers should implement strategies that maintain and further improve 
pupil engagement behaviourally, emotionally, and cognitively. Teaching 
approaches should include interactive activities, formative assessments, 
and varied instructional methods to sustain high levels of pupil 
participation and motivation. 

3. Further investigations with a wider scope involving instructional materials 
alignment, and pupil engagement should be conducted to further validate 
the findings of this study. Such studies may include larger samples and 
different contexts to strengthen the generalizability of the results.  
 

FURTHER STUDY 
 Future researchers are encouraged to conduct similar studies with larger 
and more diverse samples from different schools and educational settings to 
further validate and expand the findings on instructional material alignment and 
pupil engagement. 
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